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One library school or two? 
Alan Richardson 
Mr Richardson's term of lecturing at the University of Western 
Ontario has caused him to examine the two levels of library 
education in New Zealand in the light of the clear distinction 
made in Canada and the United States between librarians 
and library technicians. 
Now lhat I have returned to New Zealand after a term as a Visiting 
Lecturer in the School of Library and Information Science of the 
University o( Western Ontario in London, Canada, H seems a suitable 
opportunity to write this article giving some of my thoughts on library 
education 1o general. and the situation in New Zealand in particular. 
The views I express here are mine alone, they do not necessarily 
represent the views of the National Library of New Zealand nor of the 
staff of the New Zealand Library School. I hope there will be some 
discussion of these opinions in the pages of this journal over the next 
f.ew months. lf this article helps to create a wider understanding of 
some of the problems which library educators face, my task will have 
been worthwhile. 
L1brariansbip is, we firmly believe, a profession for which a pro-
fessional education is given. It is, however, acknowledged by most 
people that a great deal of work carried out in libraries is routine or 
clerical in nature for which a professional education is not required. 
We can be more specific by s&ying that a professional education is 
required to make an informed decision on the choice of a classification 
scheme for a library, but that sending out overdue notices is clerical 
work. If the distinctions were always as clear as this. our task would 
be easier, but it is a fact that there are grey areas where we are not 
certain whether the work is professional or clerical. Some people 
would say, for example, that cataloguing is not a professional task; 
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others would declare that original cataloguing is professional work, 
but copy cataloguing is not. Many writers have made an attempl to 
clarify these distinctions so il is not necessary for me to go inlo them 
in further detail here. Whal we do need to note is 1hal within the 
walls of a library, personnel are operating on a variety of levels. 
Clearly there are implications for Library education in all this. Either 
we recognise the different levels and educate people accordingly, or 
we can simply give all comers the same library training and hence 
break down the barriers between professional and non-professional 
work. fn this .latter case performance on the job would be all that 
mattered. The official stand taken by the American Library Association 
is to recognise the levels and train for work within each level. It will 
be of interest for us then lo look fairly closely at what this body says. 
The following quotations are from an A L A policy statement. ( 1) 
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3 To meet the goals of library service, both professional and sup· 
portive slaff are needed in libraries. Thus the library occupation is 
much broader than that scgmem of it which is the library profession, 
but the library profession has responsibility for defining lhe training 
and education required for lhe preparation of personnel who work 
in libraries at any level, supportive or professional. 
8 The title "Librarian" carries with it the connotation of •·professional" 
in the sense that professional tasks are those which require a special 
background and education on the basis of which library needs are 
idenLified, problems are analyzed, go:ils are set, and original and 
creative solutions are formulated for them, integraling theory into 
practice, und planning, organizing, communicating, nnd adminis1ering 
successful programs of service to users of lhe library's materials and 
services. In defining service to users, 1he professional person recog· 
nizes potential users us well as current ones, and designs services 
which will reach all who could benefit from them. 
9 The title "Librarian" therefore should be used only to designate 
positions in libraries which milize the qualifications and impose the 
responsibilities suggested above. Positions which (lre primarily de-
voted to the routine application of established mies and techniques, 
however useful and essential lo the effective operation of a library's 
ongoing services, should not carry the word "Librarian" in the job 
title. 
13 The Clerk classifications do not require formal academic training in 
library subjects .... Familiarity with basic library terminology and 
routines necessary to adapt clerical skills to the library's needs is best 
learned on the job. 
14 The Tech11ical Assistant categories nssume certain kinds of specific 
"technical" skills; they are not meant simply to accommodate ad-
vanced clerks .... A Library Technical Assistant is a person with 
certain specifically library-related skiJls-in preliminary bibliographic 
searching for example, or utilization of certain mechanical equip-
ment-the performance of whose duties seldom requires him 10 call 
upon a backgrOLmd in general education. 
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lS The Associate categories assume a need for an educational back-
ground like that represented by a bachelor's degree from a good 
four-year institution of higher education in the United States .... 
Persons holding the e A degree, with or without a library science 
minor or practical experience in libraries are eligible for employment 
in this category .... 
17 The . . . professional category-Librciri<111 . . . -assumes respoosi-
bililies that are professional in the sense described in paragruph 8 
above. A good liberal education plus graduate-level study ... are 
seen as the minimum preparation for the kinds of assignment im· 
plied .... 
20 Until examinations are identified that are valid and reliable tests of 
equivalent qualifications, the academic degree ... is recommended 
as the single best means for detem1ining that an applicant has the 
background recommended for each category. 
24 Training courses for Library Technical Assistants at the junior or 
community college level should be recogni'ied as essentially terminal 
in intent (or as service courses rather than a formal program of 
education), designed for the preparation of supportive rather than 
professional i.rnff .... 
25 Emphasis in the two-year Technical Assistant programs should be 
more on skills training than on general library concepts and pro-
cedures .... 
27 Certain practical skills and procedures at all levels are best learned 
on the job ralher than in the academic classroom. These relate 
typically to details of operation which may vary from institution to 
institution, or to routines which require repetition and practice for 
their mastery. The responsibility for such in-service parts of the total 
preparation of both librarians and suppor1ive staff rests with libraries 
and library sy:;tems rather than with the library schools. 
28 The objective of the master's programs in librnrianship should be to 
prepare librarians capable of anticipating and engineering the change 
and improvement required to move the profession constantly for-
ward. The curriculum and teaching methods should be designed lo 
serve this kind of education for the future rather than 10 train for 
the practice of the present. 
We find, then, that we have two major categories of library 
personnel. These are, again to use the AL A's terms, "professional" and 
"~upportive". In the professional category we talk of "librarians", not 
"professional librarians". any more than we talk of "professional 
doctors". In the supportive category the A LA suggests we use the 
terms "Library Associate", "Library Technical Assistant", and "Clerk". 
All these terms are fully developed in the Statement of policy, but 
enough has now been said to understand what the A L A is talking 
about. We need now to relate some of this to the situation in New 
7ealaod. 
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The categories here are not clearly defined at all. The distinction 
to many New Zealand librarians is either not clear or not accepted. 
For example, the regulations for the award of the A N z L A state " ... 2 
years are to have been spent on work requiring the knowledge and 
judgement of a professional librarian" (2) (my itaJics) . We appear to 
have two possibilities open to us. One is to clarify the issue by simply 
saying that a difference in entry qualification is of no importance, the 
only thing that matters is performance on the job; and the other is to 
accentuate the distinctions between the two groups. It seems scarcely 
satisfactory to continue as we are at the moment apparently unsure 
even of the issues. The present state of affairs is leading us to a 
problem regarding the relative positions of the two qualifications at 
present available in New Zealand. J have frequently beard it said that 
a Certificate holder is as good a librarian as a Diploma holder, and 1 
expect that the inference behind this is that there is little difference in 
the qualification. Strangely, even the students themselves contribute to 
this. Certificate holders will point to those areas of training similar to 
the Diploma course, and some Diploma students will even say to 
Certificate students that they cover the same ground but that what 
takes a whole year for the graduates is covered by the Certificate 
course in twelve weeks! The fact that members of the Library School 
staff teach both courses is probably no help in clarifying this miscon-
ception. 
The distinction in Canada is much more clear. Graduates attend 
university library schools and qualify for the degree of Master of 
Library Science. whilst others (who may be graduates) attend library 
technician programmes in the community colleges. The graduates are 
trained for positions of professional responsibility. Their function in 
libraries is what is detailed in paragraph 28 of the A LA policy, quoted 
above. Day to day library work is carried out by technician·trained 
personnel whilst the long term planning is the province of the pro· 
fessionals. Clarifying, or attempting to clarify, the distinction, how-
ever, does not automatically solve all your problems. Some very 
capable technician.trained people are asking strongly for more 
recognition by the profession. The distinction between the graduate 
"planners" and the technician "doers" is not, then, aJways a happy one. 
There is also the fact that the number of professionals in libraries is 
not increaS'ing as quickly ns the number of technicians. Put another 
way, you could say that the proportion of professional librarians is 
decreasing. 
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Jn Librarianship, as in many other fields, the role of the professional is 
constantly being upgraded to reflect new demands and new re~ponsi· 
bilities. Many problems which were once considered of central 
professional concern have now been resolved, in whole or in part, 
and procedures have been established and rules set down to govern 
the activitie~ connected with their conirol. Such routinized ta~ks can 
now be assigned to personnel witb much less preparation. while the 
highly qualified person moves on to new or unresolved chalJenges. 
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Tujs pattern of development is perhaps most dramatically illustrated 
in the health sciences, where technical assistants now perform a great 
many functions which were once the sole province of the fully qualified 
doctor. Jn Librarianship, a similar development is taldng place; as 
once-professional tasks are now turned over to non-professional per· 
sonoel, the Librarian is expected to turn his or her attention lo 
increasingly challenging problems in the planning, management, evalu-
ation, operation, and design of services. (3) 
This sort of phenomenon is seen particularly in the cataloguing 
area where automation is meaning that you need fewer professionals 
for original cataloguing and more technicians who seek and copy 
entries from available sources. The problem of the division between 
tbe two groups becomes much more seriously acute in those libraries 
which have become unionised. The unions appear to be being formed 
on the basis of the professional/ supportive staff distinction. This 
strengthens the ruvisioos and causes a single occupational group 
strangely divided within itself. If you wish to pursue this matter 
further, it is the subject of an article in Canadian library ;ournal ( 4). 
The alternative to strengthening the divisions is not really much 
more attractive. You completely destroy the attempt to make librarian· 
sb.ip a basically graduate profession since you allow Certificate holders 
and Diploma holders equal positions with equal pay and equal pro-
motion prospects. This is scarcely conducive to graduate recruitment. 
There must, then, be another factor which applies in libraries other 
than the basic qualification. It is, of course, performance on the job. 
~fost librarians can point to poor Diploma holders and excellent 
Certificate holders. Slotting people on the basis of the entry qualifi· 
cation does not seem to allow for this difference in abiJity on the job. 
fn his Presidential address to the 18th Biennial Conference of the 
Library Association of Australia, W. C. Brown bad this to say: 
We have arrogantly created a library situation where there are 
"librarians-the professionals" and .. others". Professionalism is not 
something gained through royal charter or by being written into awards 
or by carrying a piece o! paper from an academic institution. Pro-
fessionalism is an attitude of mind about work. Some librarians have 
it and a signjficaot number do noL Many otber kinds of library workers 
have it too. (S) 
[could not agree with him more. Related to this particular fact is the 
award of the A N z L A. I frequently hear this referred to as a library 
qualification, but I could not find it thus called in the N z LA H and-
book. Fellowshjps and Associateships are refer red to as "titles of 
merit" and we would do well to bear this in mind. What the award 
of an Associateship should indicate is that the person is competent on 
the job. It therefore should be more readily available for Certificate 
holders nod less automatic for Diploma holders. The 1976 Annual 
General Meeting of the N z L A was therefore right in supporting the 
new regulations for the award of the A N z LA, but whether changing 
the wording of regulations will actually have the desired effect is, I 
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think, doubtful. What will matter is how the regulations are interpreted 
by the Credentials Committee. If the plan works correctly the A N z LA 
just might become the mark of a professional attitude as mentioned by 
Mr Brown. The standard set would need to be high, aod the result of 
being granted the award should be the availability to the applicant of 
any library position at any level. 
What implications does this have for library education in New 
Zealand? The library profession seems to have a basic decision to 
make; either to follow more rigidly the professional/supportive staff 
distinction, or further to blur it. If we want the former, we must be 
prepared for the graduate course to become much more a study of 
methods and less of practice, and we shall have to realize that more 
in-service training of the graduates will be required in their first jobs. 
At the same time I believe we will have to raise the level of the 
Certificate course so that these people will be more able to take their 
truly supportive role. Also remember that there is a place in libraries 
for those without any library qualifications at all. Should the Library 
School be dividCC: as is planned at the moment, what 1 have ~uggested 
here will almost certainly take place. On the other hand, should there be 
a desire to minimize the differences between levels of training, we can 
always reduce the present theoretical content of the graduate course. 
Each year there are some graduate students who suggest this. Sucb 
people show a complete lack of understanding of the basis of graduate 
education for librarianship. Tbjs feeHng received its most recent ex-
pression in print in New Zealand libraries December 1975. (6) 
Courses: Graduate courses 
It is generally agreed that librarianship is a graduate profession. On 
to the foundation of a general degree is built some specific instruction 
in library science. What is not agreed is the content or even the length 
of the library science portion. In New Zealand we have a one-year 
Diploma course, but from my experience in Canada I discovered that 
a one-year course (such as that at the University of Western Ontario) 
is the exception rather than the rule. The courses at both the University 
of Toronto and McGill University, Montreal, are of two years 
duration. ln New Zealand all students do the same course except for 
a short five or six week period of options at the end of the year. A 
characteristic pattern in North America is one of a core course or 
courses plus a. number of elective courses chosen from a wide raoge. 
To be more specific: at Western the one-year ML s degree consists of 
15 courses, five for each of the three tenns. Of the J 5 courses nine 
were required courses forming tbe core, and six were electives. Eacb 
term the students took three required courses plus two electives chosen 
from about 20 offerings, which meant that the class sizes were 
pleasingly small. The situation at Toronto is similar, though a little 
differently arranged as the degree takes two years to acquire. Each of 
the two years of instruction consists or eight half-courses, or tbe 
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equivalent. The programme consists of (a) three required cour:.e~ 
taken during the first year. (b ) two required half-courses taken either 
during the first year or the first term of the second year, (c) eight 
elective half-courses, two of which may be taken during the first year. 
Over 60 elective courses arc listed in the calendar of the University of 
Toronto library l>Chool, but not all of these would necessarily be offered 
in any given year. It b pos.-.ible to do the first year full-time and the 
rest of the ML s part-time but the wording of the calendar suggest!) 
to me that this is not encouraged. The M Ls at McGill is also a two 
year programme, and again the second year can be taken part-time. 
Again the basic pallern is that most of the required courses arc com-
plete(.) in the first year. and the second year is mostly elective courses. 
Twenty-six electives arc listed in the calendar, of which seven arc to 
be taken. Not all the electives are available in any given year. Further 
mformation on these programmes is available in the calendars, hut 
there is enough here to enable us to discuss some points. 
C thought it was a very good system to have core courses and 
electives. We work under some difficulties in New Zealand by giving 
all students the same course, since some arc simply not interested in 
lhe history of library classification. for example. Also some topics 
which are a study in themselves and form an entire elective course in 
Canada do not get here the attention they deserve (Academic libraries: 
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Rare books; Indexing, etc.) partly because there is no room available 
on the timetable. The core/elective arrangement 1s also material in 
keeping class sizes small-a real advaotage for both student and 
teacher. The two elective courses I taugbl at Western (Academic 
libraries and Problems in the organization of information) had 10 and 
four students .in them respectively. The system can work. however. 
only if you have a reasonable number of staff to do the teaching. It 
would not be possible in New Zealand in the present conditions. ·lbe 
large number of facult y was. I fell, the greatest advantage that the 
Canadian schools have over ours. It is simply a matter of the more 
people you have t:o draw on. the more courses ym1 can mount, and 
tbe smaller the classes become. The ~mall number of staff proposed for 
the library ~choo l at Victoria University is to my mind its weakest 
point. 
As far M the courses themselves are concerned. it ma~ seem hardly 
fair to comria re New Zealand with these overseas programmes. How· 
ever. it is my opinion that what we do here. we do very well indeed. 
We have no reason to he ashamed of the ability of our students in 
cataloguing. for example. The course of instruction which is given here 
compares very favourably with the offerings in Canada . although it is 
characterii.tic of Toronto and McGill that they divide cataloguing into 
a core course called "Organiz<ition of materials" or "Organization of 
information ", and an elective called "Advanced cataloguing", or i.ome 
thing similar. 
ln terms of what l wrote about the goal<; of library education and 
the level'> of employment in libraries. 11 would be as \\ell for us to have 
a look at the goal~ of these C'anadiun library education progrnmmes. 
T will quote from the prospectus of each of the three ~chools we arc 
com,1der ing: 
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First, University of W estern Ontario: 
The School ... aims to gn1duate self-reliant, ~If-confident, re;ourceful 
and flexible people capable of working well wi th colleagues- graduates 
who wi ll be able to form sound opinioni. based upon careful analysis, 
comparison. nnd synthesis of available information, and able lo validate 
or invalidate 1>Uch opinions by organizing and carrying m1t further 
'>ystcmatic research. The School abo hopes that its graduates ''ill be 
practised at entertaining cat efully the opinions and ideas of others, at 
the same time submitting tho~c opinions to the same rigorous te\ting a~ 
their own. (7l 
.~ccond, Toronto: 
The ultimate goal of education for librarianship \houl<l be to educate 
~tudents who are able to think nnd act upon the i~suc; pre~ented to 
them as administrators, planners or practitioners. The emphasi\ of the 
education ~hould be intellectual and theoretical \O that librarian\ can 
think creatively about whHtcver area of librarianship they may be 
concerned with. Because of the continual change in the uature of 
libraries and librarianship it is not po~sible for library educators to 
foresee aJI the need~ of the future. Therefore. they should endeavour 
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to educale librarinns who can analyse problems <ind then work ou t 
lheir own solutioni.. Library education should provide a methodology 
wruch will enable librarians to function effectively in any professional 
situation. (8) 
Third, McGill: 
The S::hl)OJ'i. program aims to prepare its graduates to play a dynamic 
part in the operation of libraries LOday, to be responsive to change, 
Jlexiblc, amt pcn:cptivc or the need to adjust to new modes in the 
fulllre. (9 ) 
These stated airni. can be i.ecn to be consi!>tent with the A L A policy 
sta:ement I quoted from earlier: perhaps it would be helpful to repeat 
!he relevant one here: 
The objective of the master's programs in librarianhhip should be to 
prepare librarian-. capable of anticipa ting and organizing the change 
and improvement required to move the profession con~tantly fo1-ward. 
( 10) 
The Canadian graduate library schools arc then firmly in the camp of 
educating librarians for professional positions in libraries. 
The 1976 New Zealand Library School prospectus has no clear 
concise statement of aims fo r the graduate course. It is not difficult to 
gather from what i' expressed there. however. that lhe course is 
vocationally oriented. Strangely, some students constantly criticise the 
School for being ·•too theoretical". This appears to be tbe basis of the 
criticism of Mrs Morgan referred lo above. ( 6) She suggests that the 
couri.e at Western would have been much more to her liking. Unfor-
tunately. nearly everything she says about that course is factually 
incorre::t. 
Some employing librarians take on Diploma holders straight from 
Library School with the expectation that they will. with a minimum of 
in-service training. he able to catalogue and classify. or that they will 
be competent reference librarians. I cannot think of any other reason, 
too. why we sometimes get demands to instruct in other classification 
schemes beside Dewey. Those libraries using L c or u D c sometimes 
a~k for graduates lo have greater practical experience in handling 
these schemes at Li brary School. There is a constant pressure also 
from the outsiue to concentrate on practical matters with less theory. 
It cannot be the function of a graduate library school to aim simply 
to produce practitioners. especially in a course which lasts only one 
year. 
Courses: Cerli{icnre courses 
While I was in Canada I was able to get details of only one library 
technician programme. ll is the one which operates ·in L ondon, On· 
tario. at Fanshawe College, the local Community College. J was very 
impressed indeed with this programme so I will give a number of 
details about it. Tts aim: 
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I his prngnim is designed to provide '1udcnts with u ba,ic J-110\\ ledge 
of library systems. a practical background in ba,,ic day-lo-day library 
procedures, the knowledge of the interdependence of pnx:edures 
throughom the library, and :m under>tandiog of human relations with 
respect to library per,01111cl and the general public. ( I IJ 
I he t\-\ o-ycar lull-time cour!>e i'> limited to 26 stm.lcnts rer year, 
who are chosen by interview from the four countiei. surrounding 
Lonuon. Ai. the programme description suggest~. it is <1 very compre-
hensive cour.e. so it will he worthwhile for u~ to have a loo!. at the 
~pecific topici; covered. 1 hey arc: audio-visual practice: principles of 
business of business organization: a survey of Englbh literature: a 
!.urvey of American antl C<madian literature; historical writing: intro-
duction to library science; library field work: reference and bibli-
ography; cataloguing and classification: circulacron systems: ortlering 
and proces~1ng: machines in the library: human relations: sociology; 
introduction to typing. 1 he students leurn cataloguing by Anglo· 
A111erica11 catalo}luing rules. classification by Dewey. and wbject 
headings with Seari.-they are all required to buy the books for thetr 
own use. lf this is typical of a Canadian library 1echnicinn programme 
(and I have no reason to believe that it is not typical) then it is no 
wonder that I w a'> impre~sed with this qualification. Nor i~ it anv 
wonder that I have returned with the opinion that the level of th~ 
N /.. t A Certificate is rather low. 
I he Syllabus of the r.. z LA cour~e tells Ul> a little about 1t\ aims. 
·1he Nz 1 A Certificate course is intended for people working in librarie~ 
who wi~h to obtain training and a library qualification. but who are 
1101 in a position to undertake u Univer~ity degree cour'>c leading tl) the 
l'rofcssionaJ Course of the New Zealand I ibr.ary School. It is a 
suitable qualification for people 1t1 be employed in library po\ition~ al 
an Intermediate level. (12) 
This statement nicely tclli. us the expected level of thr Certificate 
course. The use of the term '' intermediate .. suggests that there will be a 
higher level which will be available to the Diplonw holders. and also 
a lower IC'vel avai lnble to people without li brary qua lifications for 
whom there is l>till a place in lihraries. Over paM year\ the face that 
there have been too few Diploma holders avajlablc to fill vacancies al 
high leve l~ has meant that these positions have been filled by Certifi 
catc holders. This may have been partly the cau~e of the blurring or 
the difference between the two qualifications. 1 here have been other 
f;ictors, and one of the importunt ones may be the attitude of the 
~tudent · themselves. Certificate holtlers always emphasise the practical 
nature of their qualification. and relate thb to their ability on the job. 
I hear it frequently stated that a new N z 1 A Certificate holder is more 
"use" in a library lhao a new Diploma holder because the Certificate 
holder bai. already been w.orkiog three years in a library. The ''use" of 
the Diploma holder's acndcmic tra ining is not mentioned. While this 
attitude of the Certificate holder is understandable. the strange thing 
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is that many Diploma holders agree with lhem. As I mentioned before. 
I have heard it said by represeotativcs of each group that they cover 
the same ground at Library School. but that the Certi.ficate is covered 
in twelve weeks whilst the graduates take a wbole year. Let it be said 
lhal this is simply not true. Tbere is a considerable difference between 
the two, and L think lhe gap is widening each year. Lt is necessary to 
emphasise al this stage that J am here referring lo the qualification 
itself. not lo any particular holder of iL There are undoubtedly 
particularly capable Certificate holders who show a rnore professional 
attitude that some Diploma holders. and likewise some Diplom<1 
holders who will never make good librarians. The fact remains, how-
ever, thaL the qualification and the training are different. 
The Certificate course .receives its greatest criticism from those who 
say that 1hc Preliminary examination is too hard. ~md that the sections 
at Library School are too busy. ln view of the fact that l bave stated 
that I' consider the level of the Course l'o be rather low. these criticisms 
need lo be looked at. The Course is intended Lo train people for 
intermediate positions in libraries, It is not expected, therefore. that 
everyone who happens lo work in a library could, or even should. 
attempt the Course. Some sort of standard needs to be set and applied. 
If a reasonable standard is set. the qualification wiJI have more mean-
ing. Orie readily acknowledges tha1 the sections at Library School are 
busy. They cannot be otherwise when you consider thal in just twelve 
weeks, basic instruction in all aspects of practical librarianship needs 
to be given. Il would. of course, improve matters if lhe sections were 
increased to six weeks, but 1 would like lo see employing librarians 
taking more care to see that their students get a wide variety of 
experience between sections. Too many studcn1s, especially from 
larger libraries. are doing the same job ul Lhe end of the Course as 
they were at the beginning. IL is no wonder that these people find the 
sections difficult. About half the students in the "C" Course in January 
1976 told me that they had not ca1alogued a single book since their 
last !>eclion al Library School. ff this is the case. who is lo be blamed 
for the difficulties experienced? Perhaps ii is nol thal the standard is 
too high, bul lhat the function of the course as a block course is not 
properly interpreted by some employers. 
The proposed new <irrangements for library ellucation which arc 
awaiting government approva l envisages splitting the present library 
school into two halves. Graduate librnry training would be undertaken 
by Victoria Universily of Wellington. and the Certificate Course would 
be 1aken over by Wellington Teachers College. If this comes aboul, we 
will be placing ourselves firmly in the camp of lhe AL A and accen-
tuating the differences of the level~ of training. The graduate course 
could be expected to become less vocationally oriented, in fact I under-
stand that a university professor has already suid that that would be 
expected. The university library school would also be very small in 
terms of the number of teaching staff (fou r has been suggested as a 
$tarting figure) but the expectation is that the school would be able 
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to draw freely on teachen. l rom other department\. Thi~ will depend 
on the goodwill that the professor of librarianship can generate. One 
thing we cao be sure of-the University library l>Chool will not be a 
good library school simply because it is at I.he university. ..High· 
standing schools in any university are created not by the mere fact 
of being part of the university, but the ability of the lcach111g staff in 
them." (13) Thus wrote David Wylie in 1950. The Library School 
had been in operation only four years but suggestions had already 
been made that the University of New Zealand take over the Library 
School. Mr Wylie argue~ in favour of tbe statul> quo. 
The Certificate Course at the Teachers College would almost 
certainly be of a higher standard. The i.ections could well be 
lengthened, and the New Zealand Library Asl>Ociation Preliminar) 
Examination couJd be expected to end as the Teachers College could 
oot be expected to accept s tudents whom it had no hand in selecting. 
The staff at the Teachers College is envisaged as bcmg fairly large 
(seven is suggested) and would thus have a rea~onable standing in the 
College. The Teachers College is also the obvious place for a course 
in School librariansh ip to be carried oul. The graduares from the 
Teachers College library school could be expected to he good practical 
librarians. How the librarians of New Zealand. will employ the 
graduates of each course remains to be seen. 
L have the feeling that the Sf}litting of Library School is a good 
deal easier in theory than in practice. Although the basic plan has 
apparently been decided to the satisfacuon or all parues, there are 
still some considerations to be resolved. One of these 1s the setring 
up grant to be made available to each school. The University and the 
Teachers College will both need to make considerable purchases in 
the field of library science to cope with their course. Someone must 
decide what to do about the basic texts, now provided for each 
student, namely Dewey classification, A11glo-A111erica11 c"tlfaloguing 
mies, and Sears List of subject headings. These represent major items 
of expenditure. Some amount of duplication in book stock and serial 
subscriptions seems inevitable, but must be kept at a mmimum. There 
is the allied question or the fate of the present Library School book· 
stock and the National Librarv's collection in library 1ocicnce. neither 
o( which contain~ many duplicates. One hope~ that the students of 
both courses will have reasonably ready accel>!) to the National Librar> 
stock. 
l must also ask where 10 or l I good teachers arc going to come 
from. The improved sa laries and conditions available at the 1wo 
teaching institutions will help to attract more application~ than is the 
case now, but we can only hope thi'tt the applications will be from lhe 
right people. Salaries oITcrcd in New Zealand arc unlikely to attract 
suitable overseas applictints. 
One final point nccd'l to be made. AJI the negotiation~ for changes 
in library education talk of the improvements which will be possible 
for each course. Whilst it b right and proper to look for improvement. 
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the implication seems to be that there 1:. something <,econd-ratc about 
what we do now. It is my opinion that what ii. done by the present 
library school is done very well, and we need not he apologetic fo r 
the ability of our gr::iduates. Where we fall down is in what is no t done 
al all . ei.pecially aspech of automation in librariei.. administration, and 
comparative librarian~hip. We -.imply do not have the ~ta ff with 
expertise in these a reas. 
There arc in libraries a wide r;mge of tasks. some of which require 
clerical ahilily, some require training in lihrary practice. and some 
require professional decision-making. The last two of tbei.e areas are 
the primary concern of library educato rs. fn Canada and the United 
Stales the rroblem~ of education for the two levels is tackled by 
training librarians al the univer'!ity library scboob and technicians at 
the community colleges. The proposal for New Lealand is that we 
should do the :.ame, although in our ca~c intermediate level training 
will be c.:urried out at the Wellington Teachers College. Although this 
is seen by some people to solve the problem of library education. it 
really ju!>t replaces one sel of d1fficultiei. with another. With the good-
will or the library rrofcssion we can no doubl lint.I satisfactory 
solu t ion~ should the pmposed split take place. 
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